412-3320

o5
o
-

A Journal of
Culture, English Language
Teaching & Literature

Accredited by DIKTI 040/P/2014
Celt, Vol. 16, No.1, pp. 1-148, Semarang, July 2016

Dipindai dengan CamScanner



Celt

A Journal of Culture, English L.anguage Teaching and Literature

A Joumnal of Cutture, English Language Teaching and Literature (Celt) is published biannually in the months
of July and December (ISSN: 1412-3320 print & 2502-4914 on-line) presenting articles on culture, English
language teaching and leaming, linguistics, and literature. Contents include analysis, studies, applications of
theories, research reports, and materials development. Celt was firstly published in December 2001. Based

-on the decree from Hasil Akreditasi Jumal limiah, SK Direktur Penelitian dan Pengabdian Kepada Masyarakat,
Direktorat Jenderal Pendidikan Tinggi, No. 040/P/2014 dated on 18 February 2014, Celt is nationally
accredited for the next five years.

Editor<4n-Chief
Ekawati Marhaenny Dukut

Editors
Antonius Suratno
Emilia Ninik Aydawati
Gerardus Majella Adhyanggono

Waebsite Designer & Administrator
Ridwan Sanjaya

Covar Designer
Oscar Santoso

0JS Administrator
Ignatius Setya Dwiana

Correspondence: _ -

Address: The Editors, Celt, Faculty of Language & Arts, Soegijapranata Catholic University, Henricus
Constance building, 5% floor, JI. Pawiyatan Luhur IV/1, Berdan Dhuwur, Semarang 50234, Indonesia; email:
celtjoumnal@gmail.com; celteditor@gmail.com; celt@unika.ac.id; website: http://www_journalcelt.com; On-line
Joummal System (OJS): http:/fjournal.unika.ac.id/index.php/celt, Telephone: +62-24-8316142, - 8441555
(hunting) ext. 1705,1709, Fax no.: +62-24-8445265 :

Celt is published by the Faculty of Language & Arts, Soegijapranata Catholic University. Rector: Prof. Dr. Ir.
Yohanes Budi Widianarko, M.Sc., Vice Rector for Academic Affairs: Dr. Augustina Sulastri, S.Psi., Vice Rector
for Financial and Administration Affairs: Ineke Hantoro, S.T.P., M.Sc., Vice. Rector for Students’ Affairs: Lita
Widyo Hastuti, S.Psi, Msi, Vice Rector for Cooperation and Development Affairs: Dr. Ridwan Sandjaja, 8.E,
S.Kom, MS.IEC., Dean: Angelika Riyandari, S.S., M.A., Ph.D., Vice Dean for Academic Affairs: Dra. ‘Cecilia
Titiek Mumiati, M.A.,.Ph.D, Vice Dean of Financial arid Administration Affairs: Drs. Antonius Suratno, MA.,

Ph.D., Vice Dean for Student Affairs: B. Retang Wohangara, $.S.,M.Hum. .

Contributions are welcome from" anyone who is concemed with culture, English language .teaching and
léaming, linguistics and literature. Contributors should "consult the current Ceit ‘Manuscript. Submission
Guidelines before submitting articles, which conitains important-information -about the focus and format of
-articles (see back cover). Cost per joumnal is Rp-40.000 and is payable through Maybank indonasia kas Unika
Soegijapranata, with a bank swift code: IBBKIDJA,-bank acc. no.: 1-675-16246-4, bank acc. name: Angelika

Riyandari and Antonius Suratno.

Printed by Santosa Pint Offset, Yogyakata ..
Publistied and copyright by Soegijapranata Catholic University Press, Semarang © 2016."

Dipindai dengan CamScanner



Celt - ISSN: 1412-3320

chanism and Stereotyping in Gender Cyber Humors

Coding Logical Me _ _
Truly Almendo Pasaribu and A. Effendi Kadarisman........... reeveseesreessesaeereraes 22

Alternative Assessments for Reading in Senior High Schools: A Guide for

Classroom Practices

Alex Wiyaka, Entika Fani Prastikawati, and Jafar 5757 | PRRA—— 49
Looking into EFL Students’ Type of Feedbacks on Peer Correction
Activities

Yunistina Qismullah Yusuf, Tengku Maya Silviyanti and Rita Tauhidah..... 67

Makassarese and Buginese Local Wisdoms in SCL-Based Weriting Class. (A

Case Study)
‘Ria Jubhari, Etty Bazergan, Karmila Mokoginta, Simon SltOtO, Besse Pusplta

Syanf and ErY Iswan .-.0.00....Ot'.’.o.a.l.0000-.0...00I..O.CO.COO!QO_ oooooooooo S04508800 ) .'. oooooooooooooooo 91

The Pattern of American Rhetoric on the Spmt of Mlsswn: An Analysxs of-

* the Text of Bush’s Inaugural Address v oa ag ,
Mlstet Gldlon Maﬂl. 000880800400 08e00etecisdissssstestenirrenesstes ' v’o.o‘ooo.boa— ooooooooooo ; o.’ ooooooooooooo

The Imphcauon of Pre-Semce Teacher s Beliefs About Grammar for

English Language Policy in Indonesia _.
_- .; Cecilia Tmek Murmatl and Angellka Rlyandan......'...l'......l......._..k;.-..fl...f.,;..-...'...‘._._1'3_3‘

_ Celt oli6.No.1,pp.i-148 Semarang Juy 2010 I

Dipindai dengan CamScanner




MAKASSARESE AND BUGINESE LOCAL WISDOMS IN
SCL-BASED WRITING CLASS (A CASE STUDY)

Ria. Jubhari', Etty Bazergan!, Karmila Mokoginta’,
/Simon Sitoto}} Besse Puspita Syarif', and Ery Iswari’

ac.riajubhari@gmail.com

English Department! and Department of Local Languages,
Faculty of Cultural Sciences’, Hassanudin University, Indonesia

Abstract: This descriptive-qualitative case study aims to (1)
identify the values of Buginese/Makasaresse local wisdoms that
shape the learning process of Hasanuddin University students
attending the Whriting2 (MBI2) subject in the even semester,
2014; (2) find out which of the local wisdoms that strongly
shape the studentcentred learning (SCL) process in the Writing
II class. The study focused on students’ classroom interaction.
-Data  were collected from classroom  observations,
questionnaires, interviews and teachers’ note on the learning
process in classroom. This study found that what is thought as
Buginese or Makassarese local wisdoms ‘especially respect to
older people and mutual help can both support and inhibit the
SCL process in MBI2. S

'Ke‘:y words: local wisdom, student’s interaction, respect to the
~ elderly, mutual help

"Abstrak: Penelitian deskriptif kualitatif ini bertwjuan wneuk (1)
mengidentifikasi nilai kearifan lokal Buginese/Makassarese yang
.- membentuk proses belajar mahasiswa Universitas Hasanuddin yang
‘mengikuti kuliah Menulis Bahasa Inggris 2 (MBI2) di semester genap
2014; dan (2) mengetahui kearifan lokal mana yang kuat membentuk
proses SCL di kelas MBI2. Fokus penelitian ini adalah interaksi
- mahasiswa dalam kelas. Data didapat dari observasi kelq‘s, kuesioner,
i ew, dan catatan dosen tetitang proses belajar di kelas. .Penelin'an
. ind menemukan bahwa apa yang dianggap ;ebqgc.zi kganfqn lokal -
. Bugis/ Makassar, khususnya hormat kepada yang lebih twa dan gotong
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royong, dapat mendukung sekaligus menghambat proses SCL di kelas
MBI2.

Kata kunci: kearifan lokal, interaksi mahasiswa, hormat kepada
orang tua, gotong royong

INTRODUCTION

December 2013 edition of Identitas reported the sixthyear
implementation of studentcentred learning (SCL) in Hasanuddin University
(Unhas) which does not seem to show any difference with the previously
practised teachingcentred learning. What may have triggered this unchanged
learning process ?

SCL is a learning approach which was highly influenced by Lev
Vigotsky, as cited in Brown (2007), who said that students are responsible for
their learning. Students reconstrut what they learn in class into something
relevant to them and become independent of their own learning inside and
outside the class. It is clear that students, as the primary factor in learning
process, belong to the society where they they live or come from, This means
that the students and the society are interchangably influenced one another.
This impliesthat the efforts to implement SCL in Unhas are inseparable
from the traditions in the society. This further indicates the necessity to
study relevant local wisdoms, which occurs in SCLbased classrooms in
Unhas. The local wisdoms here refer to all products, processes or traditions
rooted in Indonesian society, especially in South Sulawesi, and are apart of
the traditions influencirig Indonesian peoplé’s activities in their COmMMUAity.

A. The main features of S't_udel':lt-cé.m‘..‘réd. learning

3 D?nnelly & Fitzmaurice’s (2005) reviewhon SCL from lecturers’ and
students’ perspectives highlights a' number of tures in
teac:ing English at university, One of e T P e

teachers and students. The hierarchi ionshi ho
S8 D onseccl il e Lionteds e1c:al re.latmnshlp between teachefs wdae
knowledge is minimized in such a aw

. . ' but
listen to students’ needs and P ay that teachers do not merely teach

te their learning activities in classroom-
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Wisdoms in SCL-Based Writing Class
Learning in Vigotskyan vj
important role in developing students’
be seen when learners interact with t
activities and from the culture or tradi
(2007) cited Vygotsky
interaction with others

mental structure.

a social interaction which plays an
cognition. Such social interaction can
heir classmates during their learning
tions ascribed to students’ life. Brown
who claims that everything is learned from our
and the result of the learning is integrated into our

Meanwhile

| Donnelly & Fitzmaurice (2005) believes that sociocultural
belief on second 1

anguage learning considers that learners’ behaviour in class
can be well understood when teachers involve them as individuals and as
groups of learners where the learning strategies are used and developed.Their
utterance and behaviour in class reflect their cultural traditons which form
their learning process. Thus, quoting Jang and Jimenez (2011), it is
socioculturally important to study learners’ traditions. They say that the

strategies used in class are inseparable from the relationship between learners
and their teachers in class.

In their review of two different forms of SCL in higher eduction
namely collaborative project based learning and problem based learning,
Donnelly & Fitzmaurice (2005) clarify the roles of teachers and learners.
Teachers in studentcentred learning are involved more in designing and
assessing the project or problem based learning. Quoting Aspy et. al. (1993),
they also- highlight-teachers’ roles to keep students on track, avoid negative
feedback, and assume the role of fellow learner. "

In studentcentred learning, teachers and students should work out
together clearly defined criteria of asssessment in which students are allowed
to assess their own learning and their peers’ based on their individual or
foup laening et (v Baden & Major, 2004, Such an ssesmens
which should help students monitor their own learning, includes among
others the ‘team skills, interpersonal skills and communication skills and
need to be clear, positive and specific. - | o=

The important feature of studeritcentred learning lies on the student’
range of kolés aiid =5.requnsib.il_iti¢§; 'Ihey"Shpl,j'[d take. initiative on their own
lamning goals, idenify their learning strregies, decide some procedures to
" reach g gqéls:' and'.,_évalualf?. lcamiqg' OUtCOII}es."II"o reac _dese goa 15( ‘they
* should shift their pasadigm from beig a passive listener and note ke to
 Citcally question the raised argumens and actvely couE oL fo soine
. Droblems énergiig in their fearning process, and above o they should keep
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" being motivated to reach their learning target. In this way the knowg »

: —_— I directed by the teacher. | he
students acquired is no longer the one ) Nstead g,
acquired knowledge is blended with their own specific target.

B. Review of studies on SCL practices

In her study of communicative approach in improving studenty
academic reading achievement, Irmawati (2012) reported that minimy,
contribution in class discussion activities and teacher domination in lﬁiming
process are two major factors that inhibit the learning in dassroom, This
finding is relevant to student<entred learning with its communication skjjj
as one of the important skills required from students.

Nguyen (2011) who researched on the problems faced by Vietnamese,
Thai and Indonesian students during their study in Australia found that the
students are difficult to express their views due to the fact that, in the living
cultures in Asia, people tend to avoid disharmonious. relationship with the
interlocutors, especially the elderly, resulted from having different opinions.

Sawir (2005) who conducted an in-depth interview with students from
five Asian nations confirmed that language difficulties focused on grammar
and reading skills in teachercentred classrooms are rooted from students’
prior learning experiences in their home countries which do not enhance
student’s confidence in speaking and proactive role in dassrooms. Such
difficulty was also addressed by Marcellino (2008:57) which claims that “the
success of English teaching Indonesia cannot be freed' from the student
cultural backgrounds, values, customs® which assumes that to contradict ot
criticize teachers’ ideas is unacceptable. ' ‘ .

| A study on the selfdirected learning readiness, perception toward
studentcentered learning and. predisposition toward studentcentered
behaviour at Sultan Agung Islamic medical school shows students from Java
Island showed a higher tendency towards studentcentered behaviour when
compared to those from outside Java Island (Lestari & Widjajakusumah,
Using Causal Layered Analysis (CAL), Pham Thi (2010) resorts the
maior challenge Of_ lmlalem::nung SCL in Vietnamese universities t0
Vietnamese people’s way of thinking. This review claims that the student
centredness does not need to ‘fmpose ‘a set of principles fo students but
upgrade the infrastructure to make ‘local cultiires suppost the SCL and
modify SCL principles in order to adapt t local people traditions.
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R,Bﬂzc E \a-l WH,B.P,&Imi A
J”bhadf:rcs'e .nd Buginese Local Wisdoms in SCL-Based Writing Classr - =
554
pak? -
(| these studies indicate that to uncover challenges of implementin
ve must EO beyond the classrooms where students live their mditioﬁ
3 o ha ving to make use English orally. In this study, the practice of SCL
¥y {: ) e { W -1 H ] "
whil "% MBI2 class is explored in the way it is shaped by Buginese/

88 .
P“’Cc 50 local wisdoms.
Makassare

i L

The role of local wisdoms in SCL-based classrooms

w

Although definition of ‘culture’ is debatable and often mixed up with
- diﬁon"Kartawinata (2011, p. viii) pointed out that ‘tradition is something
Uansmi“ed and passed on from past to current generation in the form of
terns O iMages of our behaviour, belief, rule, advice and prohibition
which continuously change, and this tradition is later on interpreted as ‘local
Jisdom.” Kartawinata (2011) stated that the term ‘local wisdom,’ also known
s indigenous or local knowledge, or as local genius, can be defined as local
Jeas which are thoughtful, invaluable, rooted and followed by its society.
This further indicates that students’ background can be in contrast with
learning principles they live in, and in turn affects their way of thinking.

These wisdoms, like the river culture in South Kalimantan and siri in
South Sulawesi, are normally orally practised in daily life. Another
indigenous knowledge in the life of Indonesian people, the spirit of gotong
myong is originated from the traditional Javanese village, where labour is
accomplished through reciprocal exchange and the villagers are motivated by
concern for the common good (Mardiasmo & Barnes, 2013). Especially in
disaster affected areas, this culture of ‘gotong royong’ provides the necessary
spirit needed to endure the hardships and for all involved. Nowadays these
wisdoms are gradually eroded and tend to be left behind by their people
dthough undeniably such wisdoms are still strongly attached to their
believers and influence their daily utterances. These local cultures provide a
context of those practised traditions with their own characteristics.

In response to the globalisation in Indonesia, there is a greater
Aareness among universities in Indonesia to base their academic policies on
the local culture where the university is established. For instance, the SCL
ibproach to learning applied at Gadjah Mada University was inspired .by
Patrap Triloka, a local wisdom originally introduced by Ki Hadjar

D . i idayati et. al.
“Wantoro, the Indonesia’s first Minister of Education (Widayati et. a

2010) It , lly refers to three
10), o ; P Triloka literally refe ,
8ood o tengtilnglaning prootee. T facilitating his/her students

%) conducts that a teacher should practice in . g sl
™Ing -ing ngarso sung tulodho, ing madyo mangun karso dnd tut wiri
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o model for their students, facilitate their
levelop their own  potentials, The,,
student-teacher relationship ine,
her example of local wisdomhgse

which means that teachershould be
students and empower students to <
qualities are expected to bring the

harmonious academic atmosphere. Anot | | !
policy is reflected in strategic programs of the research unit at Padjajara,

University and on research road map at many universities in Indonesia sych,
as Padjadjaran University and Andalas University. Besides, local wisdoms
have been widely used as learning resources such as digital story telling

(Susandi 2013) or in shaping student’s character (Faridi, 2014).

Bax (2003) emphasised that the feature of context where the language
is used should be attended to when applying communicative language
teaching. Without considering the culture and the context where the
teaching and learning happens or experienced, teachers would fail conveying
their message to students. This means that the influence of culture and its
local wisdoms to students is inevitable in learning process irrespective of the
approach used including the learner<entred approach. The embedded values
of culture which bears student’s identity (Savin-Baden & Major, 2004:47)

unavoidably affect student’s interaction in classroom.

Due to the role of local wisdoms, the occurrence' of dynamic
interaction in SCL-based writing class may not take place despite the fact that
such an interaction is expected to lead student’s writing activity and guide its
relevance to student’s interest and writing process. Savin-Baden & Major
(2004) reminded that certain local wisdoms may .disrupt the successful
implementation of SCL. For example, the local wisdom of respecting older
people, which requires students to respect and not to make their teacher lose
face, may discourage students to critically raise’ questions in which the
teacher may fiot be able to answer. Thus, such efforts of facilitating students
to share their views and ask questions and ‘at the same time learn from the
group members or from their classmates in class discussion may be
counterproductive to the implementation of SCL .'principles. Pertinent to
this study, it is necessary to search. for the values of Buginese / Makassarese
ﬁc];lllzﬁrisdoms_ that shape the learning process of Unhas students attending

D.  Buginese and Makassarese ethnicities

e The Eﬁfm Buginese/Makassarese ind.icates two different ethnicities
Wh'lcl'l dqn’nnantly inhabit South Sulawesi and West Sulawesi provincies.
This combined term of Buginese and Makassarese etnics makes many peopP le
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R., Bazergan,E.,

harl
Jubi®” se and Bugines

1] ltOtU,S., S al"if,B';P, &.. I&T 'a 'i ’
Mal(assa

e Local Wisdoms i, SCL-Based Writing Class "

hink that Buginese 1s Synonymous with Mak
wrote the well known book The Bugis o

Who
. by local experts such iri: Baoi
written BY as Siri: Bagian Kesadaran Hukum Rakyat Bugis-

Marzuki, 1995) and Keb :
end O minimizethe difference between th: gtl'i;o :iﬂnaissar AR, Kt L

assarese, Pelras (1996, p.14)
gued that many publications

e cs due to the way the
O NAmes of ethnicsis written as a compound word. Pelras explained that

chis tendency was due to the same Islamic religion adopted by the two
coples which reduces the difference in their ethnicity and language. These
ocal experts on Buginese and Makassarese note that the way of living of
Buginese and Makassare are principally the same. Although many Buginese
words can be found in Makassarese or vice versa, the way such words are
pronounced can indicate whether the speaker is Buginese or Makassarese.
For instance, the word pesse¢ in Buginese and paccé in Makassarese both
literally refer to being imitatedor painful looking at someone’s suffering

(Marzuki, 1995, p.132).

Mattulada (1985, p. 5) stated that from the four major ethnics in
South Sulawesi, namely To-Ugi (Bugis), To-Mangkasara (Makassar), To-raja
and ToMenre’ (Mandar), the Buginese has the biggest population and
occupy fourteen out of twenty three regencies in South Sulawesi: Maros,
Pangkep, Bone, Soppeng, Wajo, Luwu, Sidrap, Bulukumba, Sinjai, Pinrang,
Fnrekang, Pare-pare, Barru, and Polmas. While Makassare people mostly live
in Gowa, Takalar, Bantaeng, Jeneponto and Selayar regencies, Makassar,
Maros and Pangkep are currently cqnsi_dere_d- as transitional areas where
Buginese and Makassarese are both used in_daﬂy convetsations.

We'can.-say that Bugis and Makassarese have been recognized as one
entity, at least, since the use of the same: script lontara whichi spread
throughouf:- the southern tip of Sulawesi island. Although. Buginese and

Makassarese people seem to be .g¢ogfapl}itauY'sepafaFed: tltlh_ese tv:io ;tht;ix:::
seem td'Spread all over the regencies in S'quth Sulawesl 5 Some '115 o in
"“-Eioﬁs:ffot Buginese and Makassarese and the i qan51uona e
Makassar,thecapltﬂl city of Seuth SulaweSl

e's.e tradition there are six core valuels,.
455, 'd'étenniﬁation', '_ efforts and. siri
in lontara. These values are
le. The following is

Rahim (1985) said that in DUgRe -
namely honesty, scholar, apPEOPTEERCn g
which are sll used in Buginese SXPressiOm S L op
interchané'éd in framlng the 'b-ghaﬂql{‘-' . fﬂlegsle values.
the summarv of Rah1m’5 (1985) e
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First, honesty (lempu, Buginese) literally means sincere, corvect, goog, yet
it could refer to good behaviour and fear the Lord. One’s hope, :
considered so important that the judge La Pagala Nenek Mallomg (1546,
1654) at Sidenreng considered it is equalled to death penalty sentenceq s
his own child who ‘did not practisehonesty (Rahim 1985, p. 149), Second,
the Buginese people’s scholarly characteristic means thaF nothing is difficy|,
and difficulties are responded with sincerity and kindness. Having ,,
academic degree does not automatically bestow intellectuality, but thg,
Bugiriese figures mentioned in lontara who were not holding University
degree were very influential in their era and can be grouped as being

scholastic.

Third, the concept of appropriateness (assitinaja, Buginese) which
originates from the word tinaja (appropriate) refers to one’s physical and
spiritual ability in carrying out a mandate or assignment. The fourth concept,
determination (getting, Buginese), means that Buginese people are strong and
determined in principle; and committed to the work being done. The fifth,
effort (reso, Buginese), is the key to the successful implementation of honesty,
scholarness, appropriateness, and determination. These four concepts can be
effective if they are accompanied by some efforts. Some excerpts in lontara

denounce effortless people.

‘The last but the most important is, siri, central to South Sulawesi
especially to Buginese and Makasareseand has been defined by many
Buginese scholars as “shame” or “honour” and is reflected in their behaviour

and way of thinking (Abdullah 1985 as cited in Samsuni, 2010).

In Buginese/Makassarese tradition, the way we orally talk which shows
how we ‘Tespect others, called sipakatau in Buginese/Makassarese, can be



9G

Jubhari, ., Bazcrgan,E.
Makassarese and Bugincs'ch;lnkoﬂ"m*}(" Sitoto,S., Syarif, B.P, & Iswari,E.
-ocal Wisdoms in SCL -Based Writ;ng Class

METHODOLOGY

The qualitati
L lltl\'c C'HL‘ e
illustration of SCL p;u‘hb‘tlu.]y was utilized in this study to get clear
€SS In semester-three university writing class.

assumes that students’ att ;

e e § e
difrent hi patterns of interaction in each subject is different due

to teaching methodology, th i . ;
maerials. Seliger & Shoh & the objectives, and teaching/learning
d shauld amy (1989) emphasized that data in a qualitative
study should focus on the observed participants in order th her’
cultural and intellectual b; d e i BRIk BEEERRE
ey Py 1ases do not interfere the collection, presentation
g rpb on Z ata. The only problem in qualitative study is in data
co dec IS{HKaeca;se ata are not measured statistically like in quantitative
S i’ A (2006) argues that the lack of control in qualitative study can
be eliminated by the researcher’s intensive engagement in data collection,
continuous -and persistent observation, and the use of various data and
methods. This leads to the main purpose of qualitative research applied here
that is to contextualise and to interprete rather than to generealize, to predict

and to explain causal relationships between variables.

A. Sources of data

Data in this study were collected from four different sources. First, the
native speakers of Buginese and Makassarese languages employed in this
study were two academics - one is Buginese, and the other one is
Makassarese who can clearly pinpoint aspects of Buginese and Makassarese
traditions and -way of thinking, which they have gone throughout their lives.
Second, data on classroom " activities were videotecorded to observethe
interaction among students and between students and their teachers. Third,
although this study does not focus on teachers’ perspectives, teachers’ note is
considered important to support the. observation data, especially between
students and lecturers. Fourth, the questionnaire was distributed to find out
detailed information on-student’s ethnicity and tradition.

Because it is not easy to determine whether student’s background
tradition is irifluenced by certain tradition and to find out the form of
s the student-based learning process, the
place of birth, hometown where
their education at Hasanuddin

r high school. For example, a

influence of local wisdom toward :
tradition in this study refers to studen'ts
student spent their time before pursumg.
University, and the location of their senio
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‘student who was born in Buginese-based BC{HC, has SPEI?t h‘iS.time in
Buginese-dominated Soppeng and has joined high S:ChOOlWthh is in Wajo’
which is also Buginese dominated, we can consu:'ler thaft the Buginee
tradition has to some extent formed this student s’ tradlt.on. Thus, the
questionnaire provided the information on stude.nts dominant traditigp,
influencing the learning process in MBI2 class in the second semeste;

2013/2014.

Table 1:
Student’s dominant traditions in MBI2 class

Place of Birth :
/Hometown/Location Class Class . Class . Class Total
of high school and elementary A B C D
school

1 2 £ 4 5 6
1. Buginese(B) 10 10 10 9 39
2. Makassarese (M) 0 2 2 4 8
3. Mix of B and M 0 5 4 2 11
4. Mixof(BorM)andnon(Bor 0 6 5 3 14
M)
5. Non B or M 5 6 5 19

W W
[
o

11 10 34
Total 16 38 38 33 125

6. Transitional areas

Note:

1. Column 1 refers to the grouping .of areas which are dominantly
inhabited by Buginese and Makassare in Sulawesj (Mattulada 1985, p. 5),
the information on place of birth, hometown and location of high
schools is subdivided into groups of regencies dominated by Buginese
tradition (number 1), by Makassarese (number 2), group of mixed °

2. Columns2, 3,4 and 5 show the numbér of stucients for theh'6 'gTOUIé-S '
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-ocal Wisdoms in SCL Based Writing Class
B. Participants

The main o
: articipants in thi )
b pants in this study were Unhas English Department

students who t .
chis study reprc:::k chiBIZ in the second semester 2013/2014. This sample of
hted all Unhas English Department students.

C.  Procedure of data collection

teachiigsat; ;ii?;ﬁ;;:fozzde?m in fo.ur parrallel classes carried out the
I — iy s the su.bject MBIZ. The re:scarchers observed
by The-ditdent vnled » SI}I:'g checklist while the. recording was performed
o] Has 1 e 11: KU stu.dy. The recording was car‘?f‘ully watched

: o identify students’ interaction in classroom,
especially the interaction between students and lecturer, between individual
students, and between students and students in group works or when these
students represent their groups and interactwith students from other groups
in class discussion. The meeting with native Buginese and Makassarese was
conducted to search for information on Buginese and Makassarese
traditions. The questionnaire was distributed in meeting sixteen to find out
students’ background tradition. Based on the information from this
questionnaire, two students from each class, representing Buginese and
Makassarese, were interviewed to dig out further explanation on specific
aspects of students’ traditions such as chatting, marriage proposal, parents’
burial ceremony, and relationship with older people and friends.

D. Procedure of data analysis

Raw data from classtoom observation, recording and the
. including information from the Buginese and Makassaree
resource persons, were t:iangulated. The typical interactions in classroom
were identified and were related to relevant values of Buginese and
Makassarese local wisdoms. The result was. crosschecked with the teacher’s
notes on the interaction between students and teacher, and with students’

information from the interview. .

questionnaire,

RESULTS AND DISCUSSION

In this section we€ present the activities in each observed class,

incl d'n thls important points on students’ interaction, and teacher’s notes
Clu 1;1g e mj . _. ,

on studerits’ interaction in SCL—based clgss.

Dipindai dengan CamScanner



102 Celt, Volume 16, Number 1, July 2016, pp- 91-1 17

. a L ] L] L] A a Ses
A. The outline of activities 10 the four writing clas

) functional approach, Ellis & Barkhuizep,

(2005) claim that the grammar feature which is embeded in an utter.anCe is
language is used more to communicate g

functional because in essence 4h ) ¢
meaning than simply to be a form, and to understand the meaning of a word
in an utterance we need to know the context of thetterance. Although this
research does not focus on language function, but the utterances reflected

1d be looked at from the

from the interaction between students shou :
perspective of each classroom. The following is the important features of

activities in each class based on the recording.

Following Schriffin’s (1994

Class A

Before attending the MBI fourteenth meeting, students have decided
one of the three given topics for the twosided arguments and have proposed

a writing outline based on the chosen topic. In class, the lecturer led the
negotiation among all sixteen students to decide which topicwould be the
majority. Then, for about fifteenminutes students worked in groups of three
and proposed one possible outline for a twosided essay based on determined
topic. The lecturer walked around from one group to the others and
facilitated them just in case they have problems in outlining which needs to
be solved. Some students tried to show them the outline they were working

with.

Every representating student was asked to present their outline before
their friends and at the same time the lecturer noted the group outline’s
important points on the whiteboard while other students in their groups
were askedto check for the relevance and coherence. At the end of each
presentation, the other groups were asked to offer comments, questions and
inputs to the presented outline which were then responded By-the breSenting
group. Most of the time students’ responses to the questions or comments
were said in Bahasa Indonesia. When this happened the lecturer encouraged .
students to-say them out in English by saying for example. “Are ybu from
another planét” At the end of this meeting, students were instructed to submit
the twosided essay in the facebook group, and were reminded- of ﬁhings to .
prepare for the next meeting. . | S et g

Class B

- collomtig What: ha.s been discussed in the 'previt;tis. rhee'l':i.n.g'-, ie. the ;
stHicoure Of proble@ solution essav.-'thf_: 34 students in this class were put into
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s ’ ice due to the nois
y classroom, asked
whether what she understood about the lecturer’s instruction ha; been

correct. Soon after the lecturer clarified the instruction, the students from
]

“
the nearby groups echoed “00000” which can indicate that they now
understand the teacher’s instructions. This can also indicate a support to

their friend who has raised a question. The only question raised by student
followed by the echooing “00000” may indicate that other students also
needed help but was reluctant to ask the lecturer.

Class C

The class began when the. lecturer informed the planned activities in
classrooms with regard to the topic ‘dowry’ while students listened
attentively. Students formed their groups based on their ethnicities. For
instance, in one group all members are Makassarese. There are two groups
whose members are Makassarese, two. are Buginese, and one is Torajanese.
There is one group whose members consist of various ethnicities. Working in
their groups, students are allowed to brainstorm their ideas on ‘dowry’ which
are going to be put in their group’s onesided essay. After fifteen minutes,
the lecturer walked around each group and facilitated the progress of their
discussion. This group discussion rose some noises because all studénts were
qliite interested in the topic and were so eager.to tell how dowry has been
practiced in their tradition. After about. 20-minute group discussion, each
group briefly presented their arguments about the amount of money to be
paid as dowry in their tradition .whilf; the other. groups {:omme.nted and
compred with their group’s afgument on dowry. While the Buginese and
' Makassarese groups clearly indicated _that_ dowry was so det_errr}mmg in their

o the Torsjanese group claim:s" that not all Torajanese pe(:.tple
especially from the bride’s _family _éonsw[er dowry_,a must for a marriage

proposal to be accepted.

Class D

While waiting for students to get into the class, the lecturer wrote the

‘important points which will be discussed in class including the reminder for

Dipindai dengan CamScanner



104 Celt, Volumc 16, Number 1, July 2016, pp. 91-117

the next meetings. When students were all in classroom the lecturer. then
explained those points which included the mid-test da.te and the submissiop
of essay via emails because the next meeting is a holiday. Whe}l a student
asked whether he could bring a dictionary while doing the test in class, the
lecturer said she would think about its necessity and let him know in the

next meeting.

The lecturer asked students to continue the group discussion which
started in the previous meeting which discussed the topic ‘living together.’
While being observed, the lecturer attended all the six groups which consist
of four or five students. Two groups agreed to living together, while four
groups showed their disagreement to practice living together.

After ten minutes, the lecturer and students discussed the points in
each paragraph in the passage and the following exercises. While every group
provided their answer, a few students very actively respond to the lecturer’s
questions and their classmates’ statements about the points being talked
about. These same students who represented their group appear to take all
the opportunity to answer their lecturer’s questions so the lecturer
commented “... I am happy you want to give a try to answer my question but
I'd like to give the opportunity to your other classmates.” This reply was
timely in the sense that the lecturer noticed a number of students who
looked very passive and never responded to hers since the class began. The
lecturer indicated this when she said “Who else would like to answer my

B. Important interacﬁo;ls from th_e_'-class _OBservation
~There are three types of typical interactions observed in the four -

clas§es. mg'ﬂtst'we,_isﬂlé interaction between students representing their
groups and students from ot_her groups. Their sample interactions are as
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Datum. (1)

s Anyn101;e answer! So we all agree to Lt's? Does Ianybody disagree with
Lt’s, with Lt’s, explanation?” (D003, 00:29.0.35)

Following this utterance, a student who was sitting in front of her and on her
right side of Lt provided his response (see datum 2)

Datum (2)

“..eee according to Lt....eee...we have to take the answer after the

underlined words...” (D1/4, D003 0.50)

While directing her eyes to other student who was raising his hand, the
lecturer said ‘ves’ which indicated that the lecturer gradually moved her
attention from student D1/4 to other student who said the following (datum

3).

Datum (3)

“I think ...e... the underlined word is it’s a clue...every number of exercise.
[so what’s so, it’s a clue]
. we cannot .... we cannot ...say .. say that the underlined words is ....

... it says using the underlined words is just to help.... .
[ya just to help...ok?]

e:e50 ... €€EC

(A1/1, D003, 01:2201:50)

Datum (4)_

mber one...cose it’s more ...more specific than number one

bal |

;'::T‘more specific than number 2] (D1/4, 2:14-2.41)

It can be seen here that two students presented their comments on Lt’s
answer. The second type of interaction can be noted when the lecturer asked
student from other groups to express their comment on the group four’s
outline. While starting to express her opinion in English, she does not seem
to have enough vocabulary to continue what she would like to say and finally
she said in Bahasa Indonesia.

“E.... I agree wif;h the nu
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Datum (5)

. d teacher have...elected but in iy,
‘ id that ...... But how how if a student an ‘
th-gzeye;j:ed there is.... I don’t know how to say ... dalam benak saya bagaimang

kalau semua pelajar semua....” (A0111, 8:40-9.35)

After one group presented their answer the members from groups Sif.'ting
close to the presenting groups talk directly to each other whisperingly
comment on what has just been presented ignoring the other groups who
might also want to know what is being talked about. (A0111 22.57 - 23.04).

The lecturer then asked to share ideas with other friends.

Datum (6)
“Come on share with your friends” (A111, 22.58-22.60).

Second, some interactions occur between individual students and the
lecturer. Just when a lecturer has finished his instructions on what to do in
group work, a student sitting close to the wall spontaneously and loudly
asked him to repeat his explanation. This was because the class, consisting of
34 students. Once the lecturer finished her explanation, we could hear this
voice from a number of students.

Datum (7)
[00000] (BOO66, 00:58 - 01.20).

This voice may signal that they have understood the explanation and will try
to work out the task based on the lecturer’s explanation. Before presenting
her group’s comment on the other groups’ comment, a student named H

from group one corrected one point in their outline which has been put
down on the whiteboard.

Datmﬁ 8)



Datur (%)

«Tadi kan ee... misalnya kalay, mahasiswq

oh my God” memilih....the deqn

eee tetapi eee apa

| ikan gagasannya). (A11 1, 9.47-10.00)
At the same time, students’ nojs

e and |
interrupted these saying. aughter burst out, and the lecturer

Datum (10)

Ohbloof; look hlit me sum up the points of arguments H's arguments ok that .....
;:n;'?’e)r ne says that....all students must select. That’s the point” (A 0111 23.36-

fﬂ&fter the lecture'r Stfmmed up the student’s point of talk, which was initially
intended to said in Bahasa Indonesia, the student suddenly said the
following.

Datum (11)

L: “.. All students must select. We must select. That’s the point.”
S: Yes, that’s it ' |
All SS: [Ha haha ha ha ha]

(A 0111, 24.24-24.26)

Everyone in the class laughed when a student suddenly'echoed the lecturer’s
statement. This lecturer’s utterance indicates that the student might-consider
what has just been said by the lecturer was exactly the same with the point
she wanted to raise. Another possible reason for this utterance is that the
student wanted to end the interaction between herself and the lecturer and
her classmates because she was confused what she would say further. i

n lecturer and students indicates that they are
usé they can laugh at their classmates’ silly
hat she thought, although she was not sure
f interaction inside the class

_This kind of interaction betwee
close endugh one another beca
reply and she was brave to say W
of what she just said. Third, some other forms o

are i]lu_st;ra’ted. belox_;v. -
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| Datum (12)

When the lecturer finished writing the points of the group’s outline op the
whiteboard, she turned around and found two students raised their hand
which does not only indicate that they want to talk but can also he
interpreted that these students asked for permission to talk (A 01’11 16.58.
17.02). This willingness to share what they think showed studer;ts initiative

without having to be appointed by lecturer.

There were a number of students in class D who never talked at all. One of
these students was A who sat at the very back and belonged to the group of
students sitting nearby him. This student was attended by the lecturer who
asked him a question. There was a silence for about one minute waiting for
this student’s response when finally the lecturer encouraged him to speak by
saying as follows (see datum 13).

Datum (13)

Silence for about one minute (A0111 16.30-17.25)
... Andre .... Come on everyone waiting...they are waiting for you...come on say

[the student smiled at the lecturer]
something... so so what’s your answer then ... what’s your group answer for number
3... you can ask Zn or Lt or ... or anyone ... so what's the answer ...[silence 17.25-
17.38]... Several people view... You have the answer or not ...so just read it...

'[his friend pointed to him the statement he had
. to read]...
(A111-17.25- 19.10)

Towards the end of the meeting, the lecturer asked a student about the
lesson learnt which he got from the class today. Busily browsing the pages of
his handout, he did not say any single word. Even when lecturer signaled
him what to say or his friends told him what to say in Bahasa Indonesia just
in case he did not understand the instruction, he just mumbled unclearly
uttered his answer while following what the lecturer said. Finally the lecturer
read the answer which should be stated by the student (D103 23:4825.20).

Datum (14

What is theobeneﬁt ... Apa gunanya ... Apa ya ... Yang pertama berpikir secara
kritis. Apa lagi yang lain. [silence] Apa sebenarnya maksud dibalik itw... What is the
.how to connect the sentences ya... .. |

[... how to connect ... This student very softly mumbled this, almost unhedrd)
(D103 23.4825.20) . Ed :
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c. Teaching Notes

The following is the notes on stu
reflection made by the | observed
teaching sessions when the lecturer assigned the students to have small group

. “y o '
discussion on “Living Together”

L before they were to write their group’s
agreed opinion about the topic.A student seemed to agree with the idea of
o v .

the whole class that Living Together” is a sin and an act against culture.

Each group was busy organizing their text.

Just before the group work activity was resumed, the student raised his
“hand asking for the lecturer’s permission if he could express his idea that

“Living Together” was actually not a sin, nor an act against culture. The
lecturer allowed him but thought what came across his mind.He said that for
a man to stay in one of the rented single rooms in a house and for a woman
to stay in the other rented room in the same house can be called “Living
Together” and this is not a sin, neither an act against culture. The class was
quiet. The lecturer guessed the students were waiting for the lecturer’s
response. The lecturer took the opportunity complementing the student for
having his own definition of “Living Together” (although the lecturer
understood that his definition is quite contrary to the universal definition of
“Living Together”). The class was noisy, as the other students in class did not
seem to be impressed with his idea.

There are four lessons learnt from the teacher’s notes. First, as a
member of the.grolup, he seemed to feel ]:11at he‘should ag_ree.with the class
idea. Perhaps, culturally he did not feel appropriate to go against the group
opinion. Second, perhaps, as a result of his passion to argue against the class
idea, he felt that it was appropriate to express .hls own idea after the group
session was resumed. However, as a cultt.n'e?l being, .he felt that he needed to
" ask the lecturer’s permission to express his .1dea. Third, only iaftfar the lecturer
gave a permission that he felt hé was en'tttled to ex[-arefss.hls 1d<?a. Had the
lecturer not given the permission, he .rmghif keep. his idea to his own s.elf.

Fourth, the lecturer found later in her interview with the student that he is a
Makassarese.
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From this teacher’s notes, it can be assumed that the SCII;Imethod can
be said to have an effect to this particular Stude.nt.-as he was a eht.o eXpress
himself in class by arguing against the class c:rpmlon. :'Iowgyer, is culture
belief may have constrained him to do so durm'g the class llszuscilon, as he
was obliged to wait until the class discussion session was conclude before he
took the opportunity to ask his teacher's permission to allow him to €Xpress

his own idea.

D. Discussion

There are two important points that can be drawn from the findings,
First, there are a few cases of interaction which cannot be clearly fitted into
either between lecturer and students or between individual students and
their classmates. For instance, datum 13 and datum 14, which show that 1
few number of students almost never patticipate, interact in classroom, ask
questions or respond to the lecturer’s question or statement can be clearly
reflected from their limited interaction only to the group where he belonged
to. Marcellino (2008) also noted this tendency for students to wait for
teachers’ questions or calling their names otherwise they are just busy talking
with their friends. Such tendency though depends on the way the teacher
encourages their students to actively participate in class. :

The finding from this study strengthens Lestari & Widjajakusumah
(2009) on the SCL implementation in the Medical Faculty at Moslem
University of Sultan Agung which indicated that students - from Javanese,
. compared with those from outside Java, tend to follow SCL principles.

Following Guild (1994) and Gutierrez (2003), as cited in Lestar &
Widjajakusumah (2009),. they argued that this was possibly attributed by
their cultural tradition which influenced their ‘study skills. This then fits
what is claimed by Marcellino (2008) that values of student’s cultural
tradition plays a crucial role in shaping the teaching and learning process in
classroom but does not seem to promote the success of studentcentred
learning. - : 5 - -

* Such an inhibition to SCL-prOCéss was. aEIO noted by ﬂie _
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reachers OF parenl:,s being older people and it does not hurt others The
importance of baying respect to the parents is reflected in Sanékampa'}(eio-f
Mangkasara which is a collection of poetric rhymes telling among others h(:&:
older people especially parents and teachers should be highly resgected o

Second, Wf‘flle.waiting for students with very limited participation in
class to show his interaction in classroom, his friends helped him by
providing the specific answer that he should say to the lecturer. We can see
that the cultural value ‘gotong royong’ was implemented here. Gotong royong
which is commonly stated as mutual assistance) can be seen when a number of
people work and help each other to finish a certain task. Thus, members in
the group would help the other members so then their group would finish
the task and possibly a reward follows.

Although it was claimed to be “depicted” in most traditional villages in
Java (Mardiasmo & Barnes, 2013, p.1), this mutual assistance is commonly
~ practiced throughout Indonesia such as in moving or building a house (sakai
sambayan in Lampung, masohi in Maluku or merawale in Minahasa) or in day-
to-day activities among disaster victims. This mutual assistance clearly
indicates that the various forms of participation and interaction among
members of the society have been rooted in the traditional cultures in

Indonesia.

Nowadays, though, this value of mutual assistance has been degraded.
As reported in Kompas (26 November 2014, p.11), this changing value has
slowly began since the New Order era where mutual assistance has been
modernized by such appreciation and assessment and lacked the sense of
togetherness. In the context of learning and teaching process in classroo‘m,
this tradition of helping one another while work'mg. in groups was carried
away to other activities; not only when the (El_uestion is directly addressed. to
the group but also to individual students in the group or when offering

answers to friends in the exam. |

Thus, while we acknowledge that gotong 1‘03025 'Sllllp[;?:sfile :?‘::E
centred learning when students work together t(riv nish m eE:nce i
such a practice in the exam . does -noF SEBEE ;" ¥ Onesso(i’olof:)al wisdoms
discourages - the student-centred leal.'mn.g- These eat;’g surmmed up 15 the
and their relation to the SCL practice in classroom

follawino table 2.
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Table 2:
Buginese/Makassarese local wisdoms in SCL-based writing class

STUDENT CENTRED LEARNING

wlfsr.)oms SUPPORTING INHIBITING
Barani versus Ability to express one’s | Inability to inm—-rr_ﬁl;'t"
RESPECT opinion  (despite  being | class discussion led by
different with classmates) lecturer,  possibly ¢
respect to the elderly,
Students need to ask for
lecturer’s permission to
comment on the given

topic.
Mutual help Participation in class Helping friends answer
(gotong royong) activities the lecturer’s questions.
versus less Working together in group | Misuse of friends’s
respect to other | to finish the assigned task helps during exams by
_people’s ability providing answer/clues

Third, the findings from interview and class observation on students’
interaction in the four MBI2 classes showed that it is difficult to claim that
respect for parents (see teachers’ notes) and mutual assistance (gotong royong)
is the local wisdom specific to Makassar/ Buginese. The main reason for this
is the fact that the context of this research, which is Hasanuddin University,
is the meeting point for students from various ethnicities (see appendix 1
and appendix 2) to pursue their undergraduate studies. Thus, those so-called
Buginese and Makassarese students mix up with students from other
traditions in 'Indoncsia_. The fact that MBI2 was offered in fourth-semester
means that for over one and half year students have experienced such a
‘mixed’ culture and this quite possibly leads to their fading tradition. Thus,

from the findings of this study, it is difficult to clajm whether what happéned |
in the four MBI2 classes is influenced by either Buginese or Makassarese

CONCLUSION
This study concludes that what s thought as Buginese or Makassarese

local wi§doms can both support and inhibit the student centred learning
précess in. MBI2. Sucli local wisdoms include barani versus respect to older
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[uate thei ; and traj dielloms it
evalus ; r classroom activities whet}, : they ety allows e ael
principles. er they have followed the SCL

| I . .
whether the universi li 8" Interaction in classroom and, as a result,
ty policy to implement the SCL principles across all

Eacuglesl should be improved. Students’ utterances and behaviours in SCL-
ased classrooms and their relation with students’ essays are also worth

mvesiflgatmg to see whether the SCL implementation has effectively
contributed to students’ success in learning.
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